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“Research has thoroughly demonstrated that most English teachers teach as they were taught – not because it’s the best way but because it feels familiar and comfortable.” (181)

“Sadly, education historians have found that many common instructional practices – for example, using grammar worksheets or certain literacy masterpieces in English – persist today for no other reason than habit – the way school has always been done.” (181)

“Conversely, it does not look like good schooling to some traditionalists and public stakeholders when a teacher is circulating to coach small groups and pairs of students who are enthusiastically talking with one another (instead of the teacher0 or using classroom time to “just” read something other than the textbook.” (183)
“Although they were interested in reading, they were unable to enjoy reading in school.  Like all readers, middle school students like to self-select books to read for pleasure and information.”  (7)

 “Although they have been asked to read in school for years by the time they reach the middle grades, they often do not understand there are differences between reading for pleasure and reading for academic purposes.” (13)

 “Because canonical literature was thought to embody “High” culture and “correct” language use at that time, literary study was viewed as a useful topic for all children to study.  By 1900 “English” was well established as a required academic subject.” (19)

“Engaged reading is strongly associated with increased reading achievement.  Reading successfully on a regular basis contributes to a self-sustaining pattern of motivation for lifelong learning and a persistent sense of efficacy.  The more students read, the better they become at reading.” (48)
“When middle school teachers provide students with opportunities to practice reading in a fully supportive and engaging environment, those students will become more skillful, independent, and willing readers.  The effects of purposeful, motivated reading engagement are so profound that engaged 13-year-olds generally comprehend more than non-engaged 17 –year-olds, compensating for over 4 years of actual schooling.” (48)

“The motivation to read comes from many sources.  Interest and attitude play a significant role, and so does freedom to choose both texts and purposes for reading.  Support from caring teachers may play a central role, and so does positive social interaction.  Intrinsic reading motivation often requires providing students with opportunities to choose what they read for enjoyment, to provide knowledge they view as useful in achieving social goals, and satisfy their curiosity about topics they find relevant to their lives.” (51)

“Providing a variety of interesting texts and allowing struggling readers greater latitude in choosing what they read also increases motivation and engaged reading in school.  Adolescents often struggle with school reading not because they can’t read but because school texts don’t interest them.  When students choose the texts they read, the tasks they complete using those texts, and/or the peers they interact with while reading, their motivation increases and they become more purposefully engaged.” (53)

“Another way for teachers to increase students’ motivations for engaged reading is to deliberately include real-world interactions whenever possible.” (53)
“When students consume popular culture texts – print or nonprint – they do not just consume particular storylines and ideas; they also absorb structures that they then recognize and that help them participate in future textual interactions. (57)

“They learn irony through experiences with comics and graphic novels.  Through their “readings” of television sitcoms and other genres they learn story grammars….” (57)

“By realizing that students are already familiar with disciplinary concepts from the popular culture texts they consume outside of school, teachers can help them similarly understand and engage with academic texts.

 “Conversely, when teachers refuse to acknowledge any value in students’ popular culture, they imply that the texts and knowledge students bring from outside of school are inferior and undesirable.” (57)


“Beyond these coaching behaviors, teachers must give marginalized readers more time and opportunities to read.  While it seems obvious to say this, it is remarkable that when students struggle with reading they are often given remediation that reduces their opportunities to read whole texts, let alone choose topics they find interesting.  Teachers may even prevent students from gaining self-efficacy and positive motivations by focusing on drills, more frequent testing than normal, etc.” (60)
 “The key is to consider that the individual conditions described here are part of a perspective – a way of looking at and thinking about reading instruction that significantly improves reading motivation and engagement.  Knowing that students require a variety of interesting texts, we can work with librarians and administrators to build both central and classroom libraries toward that end.  Knowing that students gain motivation from reading about topics they consider relevant, we can choose the texts we use more strategically.  Knowing that they engage …” (62)

“After 4 years of frustration, I ended up deleting some of the traditional full-length works cited above and started using young adult literature instead as a way to better meet the required state standards.” (100)

“Young adult literature is essentially literary works geared toward students ages 12-18 and written from their perspective.  Adolescents like YA novels because unlike canonical works they have been written by adolescents, with adolescent readers in mind.  Moreover, YA novels are usually written in language that students, especially struggling readers, can understand and enjoy.”  (100)

“Just like canonical texts, YA literature provides the perfect opportunity to engage adolescents in reading and discussion that encourage critical thinking.” (100)

“Decisions about class size, the length of a class period, the number and kinds of texts purchased for classroom use, and the nature of instruction and assessment are all just that: decisions.  Such decisions are made by individuals and groups, even though they may come about as matters of administrative expedience based on broad policies created by people who don’t always know much about actual research on literacy and learning.” (183)

“Therefore, when students or teachers appear to do poorly based on standardized test scores, there is a tendency to blame them individually for not helping themselves or trying hard enough.” (183)

“The typical response to perceived failure in schools is to take away even more autonomy from teachers and students and to remediate ‘struggling’ readers by giving them an even more intense dose of the isolated drills, out-of-class interventions, and rigidly programmed curricula that did not work in the first place.” (183-4)

“…rather than focusing on remediating children, teachers should instead focus on remediating the curriculum.” (184)

“We must learn to make policy rather than merely implement it.” (184)

“Many view curriculum as an outcome of policy, but it is in fact policy in and of itself.  In fact, curriculum is the keystone of the policy environment in any school.” (184)

“In obvious ways, the style of curriculum driven by standardized testing – in which all students are expected to work at the same pace and learn the same concepts all at the same time – violates most of what we know about quality reading instruction in middle school.” (185)

“One of the 15 elements, motivation and self-directed learning, highlights the social-emotional aspect of literacy, and the report goes on to mention two time-honored ways to instill motivation, namely, providing choices and promoting relevance.” (196)

