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Aliteracy reflects a change in cultural values and a loss of skills, both of which threaten the process of a free and democratic society.  Literacy…knits people together, giving them a common culture…and provides people with the intellectual tools used to question, challenge, understand, disagree, and arrive at consensus.  In short, it allows people to participate in an exchange of ideas.  A democratic nation is weakened when fewer and fewer citizens can participate in such an exchange.  Aliteracy leads inexorably to a two-tiered society:  the knowledgeable elite and the masses.  It makes a common culture illusory or impossible; it erodes the basis for effective decision making and participation in the democratic process. (Baroody)

Seen in this light, aliteracy is not only an academic problem but also a societal concern.  Frank Smith (1988) suggests, ‘one of the great tragedies of contemporary education is not so much that many students leave school unable to read and write, but that others graduate with an antipathy to reading…despite the abilities they might have.”       (p. 278)

“The best way is not to learn about reading, but to actually do it.  If we don’t take all students, but particularly reluctant and struggling readers, to the library on a regular basis, then chances are that when they leave school, being a regular library patron will not be a part of their routine.  Public libraries are a major equalizing factor in this nation, so how can we afford not to take students to the library?” (p. 292)

“Reading opens doors that otherwise might forever remain locked.” (p. 293)

Silent Reading:

“Giving students time for daily, uninterrupted, sustained silent reading is critical.  Studies show that giving students as little as fifteen minutes a day for SSR (sustained silent reading) can impact attitudes, vocabulary, fluency, and comprehension.” (p. 199)

“But for some reason, many of us do expect students to become better readers without actually having time to read.” (p. 199)

“The literature I’ve read on sustained silent reading and the people I’ve heard speak about this all suggest that the teacher must be reading silently with the students.  I disagree.  While I do find it beneficial to let kids see you reading along with them (that’s that all-important modeling), when you first start the program, I also think those same fifteen to twenty minutes represent valuable time in which you could

· conference with a student 

· interview a new student about reading interests

· talk with a student about his or her reading progress

· meet with one or two students who have been absent

What the time shouldn’t be used for is grading papers, cleaning out the filing cabinet, running off a test, catching up on lesson planning, or visiting with a teacher.  That only sends the message that sustained silent reading time is a time for the m to be busy so you can do other things.” (pp.199-200)

·  “Teachers who encourage a wide range of reading, who give their students plenty of opportunities for sustained, silent reading, who read aloud to their students on a regular basis, who provide ongoing opportunities for students to discuss --in small- and large-group settings— their understanding of a text, who encourage extensive rather than intensive reading, who encourage self-selection of some texts, and who recognize that students become better readers by reading, not merely practicing reading skills, increase students’ opportunity for developing a positive attitude toward reading, for improving fluency, for improving vocabulary, and for improving comprehension.” (p. 39)
· “Reading is a social process, an interactive activity, one in which readers create meaning through transactions—interactions—with the text, their prior knowledge, the context, and other readers (p. 38)

“Rereading is probably the number one strategy independent readers use when something stumps them in a text.  It’s probably the last strategy dependent readers use.” (p. 113)

“I wonder how often we, as English teachers –the people we should see the value in rereading important texts – convince students that there is no value in rereading novels.  We say things like, ‘No, you can’t use a book you’ve already read for your book report,’ instead of, ‘If you reread it, you can use it.’ We argue with one another in the teacher’s workroom, telling each other, ‘No you can’t teach that book in eighth grade because we read it in seventh grade.’  Yet we intuitively understand the incredible value of rereading because we know that every time we reread Romeo and Juliet or The Giver or Holes or Esperanza Rising or Tears of a Tiger or Local News, we understand more about the text.  Yet we become frustrated when students don’t see the same things in a text that we do when they read it the first time through.  I have to ask what would be the harm in revisiting some texts over all three years in middle school or four years in high school?  More important, what would be the advantages? I think the advantages far outweigh any disadvantages.” (pp. 117, 118)

“Or why not, during December, give students the opportunity to look back through their literature textbooks and find a short story or poem they want to reread?  ‘But they already know how it ends,’ you think.  Please remember, these are the same kids who went to see the movie Harry Potter and the Sorcerer’s Stone five times –in a row.” (p. 118)

“The primary reason kids don’t want to reread is because they sometimes don’t want to be forced to do the same activities they had to do the first time around.  They don’t’ want to more vocabulary lists of questions to answer, more tests to take, more dioramas to make.” (p. 118)

 “In fact, adults, when talking to other adults, will use about 17 rare words for every 1,000 words.  Adults when talking to a ten-year-old child, will use only about 11 rare words for every 1,000 words.  Television shows offer about 22 rare words per every 1,000.  However, a children’s book uses 30 rare words for every 1,000; an adult book uses 52 for every 1,000; a comic book (Yes! Archie lives!) uses about 53 rare words for every 1,000; and a scientific paper uses as many as 128 rare words per every 1,000.” (p. 197)

 “Students need to hear fluent reading in order to become fluent readers. Make sure as you are reading aloud to students, you are modeling good expression, good phrasing, and good pacing.  Keep in mind that you can model fluent reading by reading aloud just a few pages from the chapter students are reading or the short story they are about to read.” (p. 215)
 “One of the best ways to improve fluency is through the repeated rereading of texts.” (p. 217)

