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“Why do teachers and parents cry out for information on how to get children to read? This topic is in the limelight because so many children don’t read.  They don’t read well enough; they don’t read often enough; and if you talk to children, they will tell you that they don’t see reading as meaningful in their life.” (p. 2)

“We have worked so hard to develop systems to teach reading, yet I claim that we had no justification for systematizing an act like reading in the first place.  The only groups served by current trends to produce endless programs for teaching reading are the publishing and testing companies who make billions of dollars from their programs and tests.” (p. 3)

“Building lifelong readers has to start here.” (p. 4)

“Stephen Krashen, respected researcher, activist, and author of The Power of Reading, identifies fifty-one studies that prove that students in free reading programs perform better than or equal to students in any other type of reading program.  Krashen found that students’ motivation and interest in reading is higher when they get the opportunity to read in school.” (pp. 4-5)

“Krashen’s finding deliver the message that every other activity used in classrooms to teach reading had better get the same results as independent reading—not only in terms of reading achievement but also in terms of motivation—or it is detrimental to students.” (p. 5)

“Reading helps you escape the confines of school and pursue your own education. Through characters—the saints and sinners, real or imagined—reading shows you how to be a better human being.” (p. 18)

 “Because so many students’ reading choices are dictated by their teachers, they never learn how to choose books for themselves.  How can they shape a self-identity as a reader if they never get the chance to find out what they like?” p. 28

“By denying students the opportunity to choose their own books to read, teachers are giving students a fish year after year but never teaching them to go near the water, much less fish for themselves.” – p. 29

· Engagement: Even with all of the other conditions in place, engagement is the most important condition for learning and must exist in a successful classroom.  Reading is an endeavor that has personal value to students, students see themselves as capable of doing, is free from anxiety, is modeled by someone they like, respect, trust, and want to emulate.   –pp. 36-37

 “My class starts every day with independent reading time.  At the beginning of the school year, this time may be as little as fifteen minutes. I want students to get used to the routine of starting our class this way.  At the beginning of the year, before I start my conferences with them on a regular basis, I read, too.  Students need a reading role model in front of them. I also want to make it clear to them that reading time is not an opportunity to talk to me about their homework or to go to the band hall. Nor is it free time to take care of personal errands or clean out the binder.  Reading time is for reading. I value this experience so much that I set aside time for it every day, not matter what else we are doing.” (p. 49-50)

“I express to my students that reading is not an add-on to the class. It is the cornerstone.” (p. 50)

 “In The Power of Reading, his meta-analysis of research investigation. Stephen Krashen reveals that no single literacy activity has more positive effect on students’ comprehension, vocabulary knowledge, spelling, writing ability, and overall academic achievement than free voluntary reading.” (p. 51)

“I have observed that my students are more likely to read a book at home that they have started reading at school.” P. 51

“The question can no longer be “How can we make time for independent reading?” The question must be “How can we not?” P. 51

“I hear many teachers say that they cannot set aside time for students to read because they have so much content to cover, but to what end? Because reading has more impact on students’ achievement than any other activity in school, setting aside time for reading must be the first activity we teachers write on our lesson plans, not the last. It is said that we make time for what we value, and if we value reading, we must make time for it.” P. 52

 “We teachers have more than enough anecdotal evidence that the students who read the most are the best spellers, writers, and thinkers.” (p. 55)

“A colleague expressed her concern when I told her that I did not plan extra activities for my students to complete when they were finished with their class work: “Aren’t you worried that they will rush through their work in order to get back to their books?” Amused by her shocked expression, I waited a beat, and answered, “Lord, I hope so!” (p. 57)

“I insist on taking my students to the school library on a regular basis—at least every two weeks, if not more often.” (p. 59)

 “The Commission on Reading’s touchstone report Becoming a Nation of Readers recommends that students engage in two hours of silent sustained reading per week (Anderson, Hiebert, Scott, and Wilkinson 1985).” (p. 61)

 “Hey, there is always another book waiting.  If you are reading a book that is too hard or too boring to keep going, abandon it, and get another one.  They important thing is not to let a bad book choice slow down your momentum for reading.” (p. 74)

“Unaccustomed to making their own reading choices at first, quite a few students, especially those who do not see themselves as readers, do not make plans for future reading.  In school, their teacher tells them what books they will read and when.” (p. 76)

“Are we teaching books are teaching readers? I would rather have my student read books of questionable literary value than not read at all. Once students find at least one book they like and receive approval for reading books of their own choice, it is easier to move them toward books you suggest.” –p. 85

“What we must do is give our approval when students make their own reading choices, not matter what books they choose, because this is far preferable to their deciding not to read at all.” (p. 86)

“Teachers and parents often scorn the type of reading that boys most enjoy.  Who cares if they want to read a book with bathroom humor or car crashes? Why should these boys read at all if they can never find their interests or relatable characters in the books adults steer them toward?” p. 86

“Because every student in my classroom is reading her or her own book, I must converse with each of them in order to determine their progress toward reading goals and give them the individual support they need.  I cannot wait for weeks to discover that Danny is not reading or that Kaitlin abandoned her last four books.  If I waited for the products of our reading activities such as books reviews or independent strategy practice to discover that some of my students were struggling to read their books or understand them, it would be too late.” (p. 95)

“I am not mandating an activity for them that I do not engage in myself. I do not promote reading to my students because it is good for them or because it is required for school success.  I advocate reading because it is enjoyable and enriching.” (p. 106)

“Who will be our future role models for reading if we don’t produce any from our classrooms?  It is popular to blame parents  for their children’s disengagement from reading, but event parents who read to their children, take them to libraries, and model good reading habits at home have difficulty overcoming a reading wasteland in their children’s classrooms, where teachers may not read.” –p.107

“Readers are made, not born.” (p. 128)

“Rosenblatt’s transactional theory—which analyzes how readers approach a text and what purpose they have for reading it—defies two types of readers:  efferent readers and aesthetic readers.  Teachers who take an efferent stance see reading as a way to acquire knowledge, diving into a text for the purposes of getting information out of it. Teachers who take an aesthetic stance to reading-in other words, those who see reading as an emotional and intellectual journey—approach literacy instruction differently. This inside-to-outside look at reading considers each reader’s personal impressions of what they read and their tastes and preferences.” –pp. 108-109


“But when you consider that the teachers who have an aesthetic view of reading have the greatest influence on their students’ motivation and interest in reading (Ruddell, 1995) and have more impact on the long-term reading habits of their students than those who see reading as a skill to be mastered, the instructional edge toes to the teacher who sees reading as a gift, not a goal.” -p. 109

“Lundberg and Linnakyla (1993, cited in Applegate and Applegate, 2004) found a link between the reading habits of teachers and the reading achievement of their students.  When my principal interviews candidates for a teaching position at my school, regardless of whether it’s a language arts position, he always asks them to discuss the last book they read.” pp. 110-111

 “Reading has become schoolwork, not an activity in which student willingly engage outside of school.  Teachers tie so many strings to reading that students never develop a pleasurable relationship to reading inside or, regrettably beyond the classroom.” –p. 121

 “In the Phi Delta Kappan article ‘Farewell to A Farewell to Arms: Deemphasizing the Whole-Class Novel,’ Douglas Fischer and Gay Ivey question the widespread use of whole-class novels in reading classes, claiming, “Students are not reading more or better as a result of the whole-class novel.  Instead, students are reading less and are less motivated , less engaged, and less likely to read in the future.” –p.123

“Consuming a literary diet built exclusively on the classics does not provide students with the opportunity to investigate their own personal tastes in reading material and narrows their perspective of reading to the school task of hyper-analyzing literature.” –p. 124

“Take a critical look at arts and crafts activities and extension projects.  Any activity that does not involve reading, writing, or discussion may be an extra that takes away from students’ development as readers, writers, and thinkers.” – pp. 126-127

 “I do not worry about this end goal much because I know that the amount of reading and response that my students do is the best preparation for this assessment.” –p. 133

“The goals of all assessments should be to celebrate the accomplishments of readers, promote and plan for future reading, and foster the collaboration of a reading community.” –p. 135

“Reading lacks personal significance for students who see the report as the reason for reading—all stick and no carrot.  Reports are a chore to write and painful for the other students to listen to.  After all, who wants to hear a complete summary of a book you may or may not have read?” p. 135

“The only way to make sure that your students are reading every day is to set aside time for it in class.  The only way you will know that your students read every day is to watch them read right in front of you. Daily reading is what transforms reading into a lifelong habit and builds reading ability—far preferable to bursts of reading as the sun set on the night before a reading log is due.  My students are more likely to continue reading a book at home when they have been reading it in school, too.” P. 144
“I have been told many times, both to my face and through comments on my blog, that I am not preparing my students for the ‘real world’ by letting them read whatever they want.  Yes, it’s true, if the real world means years of comprehension worksheets and test practice.  If those things constitute reading instruction, then I suppose the naysayers are right, I’m not preparing them.” (p. 166)

“Why should I subject students to negative experiences now in order to prepare them for negative experiences later? I just don’t think mindless work is what I should be grooming them for.  I grow weary of hearing teachers say, ‘We have to get them ready for seventh grade, or high school, or college.’ They are in the sixth grade! What about having an enriching powerful, glorious year in sixth grade?  The purpose of school should not be to prepare students for more school.  We should be seeking to have fully engaged students now.” (p. 166)

“Richard Allington’s findings from thirty years ago indicated that student weren’t spending enough time actually reading during reading instruction, and they still aren’t. The title alone of Allington’s landmark article “If They Don’t Read much, How They Ever Gonna Get Good? Tells me everything I need to know.” (p. 167)

 “Even if teachers feel that letting their students read is more effective than any other practice in developing their capacity as strong readers, there is little institutional support for independent reading—that is, true independent reading without skill-based programs, comprehension tests, test practices, or incentives tied to it.  There is a powerful pull from colleagues and administrators to keep doing it the old way.” (p. 168)

“It is hard to fight the culture even when what you see in your classroom every day that tells you that you are getting it right.” (p. 168)

“The culture makes me question myself and I know that is the reason why many teachers resist altering their practice.  There is fear of diverging from what is working because doing something new with students might not work, and who can take that chance when your reputations as teachers and, possibly, our jobs are on the line?” (p. 169)

 “I believe that we should be looking inside of our own classrooms and learning from our own students.  Our exemplars for performance exist in our classrooms.  What do the bet readers know about reading that the developing one’s don’t?  What can we learn from our best readers to inform decision making about out poorest ones?” (p. 170)

“Successful, strong readers are the ones teachers don’t worry about, the ones who could pas the test on the first day of class, and need their books to educate themselves while sitting in our classes all year, learning nothing new from us.  Instead of leaving these students to simmer on the back burner while we struggle to educate our poor readers, why not teach all of our students to adopt the attitudes and behaviors of the best readers?” (p. 171)

